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within the framework of COST Action “The pan-European
Family Support Network: A bottom-up, evidence-based and
multidisciplinary approach” (EurofamNet, code CA18123). In this project, an
exercise of mapping international organizations on skills qualification in
family support has been developed. The aim of this study was to examine the
profile of organizations and analyze their web-provided content to identify,
describe and catalogue available data on basic professional skills, promoted,
developed, and applied in family support work. The final sample includes 88
international and European organizations working with families with children
and youth in various fields (psychology, social work, health, law, etc.)
identified by the snowball technique. Using the method of web-content
analysis three interconnected maps of bodies in the field were developed,
highlighting a general profile of the organizations, and a wide range of
important professional skills of family support workforce were specified and
ranked. Frequency analyses and contingency tables were carried out. The
results show that most of the organizations in the field do not present a plain
definition of skills framework listed generally or in a separate document;
multidisciplinary approaches to family support skills are not yet common
practice; and evaluations of skills or references to a standard framework are
limited.
Keywords: family support; skills; family support workforce; standards;
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INTRODUCTION

In the context of rapid socio-demographic and economic changes, family
protection needs to be multidimensional, including through quality services and
highly professional skills in supporting families and children during their life
course (Canavan et al. 2016; Munro 2011; Price et al. 2000). The importance of
integrative and family-oriented models of care (UNICEF 2019; World Health
Organization 2016), multidisciplinarity and interprofessional collaboration (Carter
et al. 2007; Chambers et al. 2021), and partnership with families and communities
(Axford et al. 2012; Bryan and Henry 2012; Evangelou et al. 2013) is emphasized
across disciplines and social sectors.

As a concept, family support is broadly recognized internationally in public,
policy, and academic discourse (Pinkerton et al. 2019), and as a child welfare
measure and social policy priority, by government bodies across Europe (Hidalgo
et al. 2018). It is considered a set of services and practices, as well as an
organizational framework for social and public policy, which supports families to
ensure the well-being of children. Furthermore, it is perceived as child-centered,
strength-based, inclusive, partnership-based style of practice, and an inclusive
concept which, within a set of services to families with children, includes child
protection interventions as a universal approach (Daro 2019; McGregor et al. 2020;
McGregor and Devaney 2020). In addition, family support is reimagined as a
fundamental right of the child, since it is a specific, theoretically grounded, and
empirically tested practical approach to exercising and protecting the rights of the
child (Dolan et al. 2020).

Across the world, family support services and programs are differently
represented, conceptualized, and interpreted. Recently, they have been recognized
as a transdisciplinary field and a social practice built on knowledge and practice
from different approaches, theories and disciplines (Canavan et al. 2016; Herrera-
Pastor et al. 2020). This field and sphere of practice has a unique value basis, as it
relies on the empowering perspective, on inclusion, it is prevention-based,
prioritizes children’s agency and participation, partnership, parental and
community engagement (Daly et al. 2015; Devaney et al. 2021; Zegarac 2019).

This article strives to contribute to the knowledge base of the skills to
support families with children used by practitioners from different professions, and
by paraprofessionals in several practice contexts, by analyzing written content on
websites of organizations that work with families with children and youth, and provide
an overview and description of the family support skills which are presented, to
offer a basis for further cataloging the fundamental competences of family support
workforce. These efforts are linked to the objectives of the COST Action Project
“The pan-European Family Support Network: A bottom-up, evidence-based and
multidisciplinary approach”. EurofamNet is a novel initiative involving collaboration
among key actors in family support from across Europe, aimed at providing
evidence-informed responses at the European level (EurofamNet 2020). Within this
context, one of the key targets for research specifically developing a standardization
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framework on skills for the family support workforce to ensure quality service
delivery for families, is the responsibility of EurofamNet Working Group 4, and
one of the actions carried out has been to develop a map of international
organizations on family support workforce skills standards (EurofamNet 2022).
The present study was conducted as part of this action.

FAMILY SUPPORT SKILLS FROM A MULTIDISCIPLINARY PERSPECTIVE

Identifying the skills that are characteristic of family support is a complex
task due to several circumstances. Besides a general recognizability, growing
knowledge base and interests, there is no generally accepted concept of what
family support as practice, policy, and theoretical construct is, or what it could be.
In addition, different theoretical approaches, professional contexts, and models of
practice with families highlight a variety of skills that are inconsistently defined
and categorized (Carpetis 2018; Cohen et al. 2020; Trevithick 2012). Making a
distinction between family support and other skills used in helping contexts is a
demanding and provocative task, as it is necessary to consider what are the core
and (prospectively) specific skills that are applicable in different disciplines and
contexts of supportive work with families. This further raises the dilemma as to
how to systematize them to ensure their acknowledgement as part of common
practice, training, and performance evaluation of the workforce involved in family
support activities.

It is usually considered that different disciplines that work with children,
apart from the explicit mandate of their service or sector, the specifics of their
roles, and their original training, can and need to incorporate a family support
approach into their practice (Canavan et al. 2016; Dunst et al. 2007; Whittaker et al.
2016). At the same time, the diversity of workforce in family support programs, in
terms of the educational and professional background of the practitioners, is well
recognized, due to varying working conditions, contexts, and qualifications of
practitioners (Whittaker et al. 2016; Zegarac et al. 2021). Due to diverse professional
backgrounds, job titles, qualifications, and functions, data on the characteristics and
qualifications of practitioners are limited and unspecified (Boddy and Statham
2009; Cohen et al. 2020), even though the crucial role of practitioners in the success of
these programs has been recognized (Canavan et al. 2016; Churchill and Sen 2016).

In addition to professionals from different disciplines, paraprofessionals are
an important part of family support workforce, in (health-related) prevention and
health promotion activities (Acevedo-Polakovich et al. 2013), mental health (Barnett
et al. 2018), early intervention and education (Walter and Petr 2006), child and
youth care, and community development work (Global Social Service Workforce
Alliance 2017). Paraprofessionals typically work next to, or support the work of a
professional in the same field. They have different job titles in various human
services and nations (e.g., paraeducators, pedagogic assistants, health mediators,
therapeutic assistants, social work assistants, outreach or community workers,
cultural mediators, etc.). Also, they are individuals who have not received any
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formal training, degrees, or professional credits in their respective fields (Linsk et al.
2010; Walter & Petr 2006). They can be paid or unpaid, and can work within
government structures and civil society organizations, and are usually engaged in
outreach and bridging professional services and families. In this sense,
paraprofessionals facilitate the use of not only formal, but also semi-formal and
informal support to families.

Since the core principle of a family support orientation is working
collaboratively with families in every single aspect and to the greatest extent
possible, skills used in family support become an essential part of identity building
in defining this cross-sectoral and interdisciplinary field. In this paper, we intend to
identify skills as the ability and expertness of practitioners, which come from
training and practice, to use knowledge effectively in the execution or performance
of specific tasks, in a practical situation (Trevithick 2012). Skills that imply
specific strategies and routines in the performance of abilities are an integral part of
a broader concept of competences, which also combine knowledge, abilities,
motivational and volitional aspects, and values and beliefs (Cedefop 2014,
Commission of the European Communities 2007). We believe that identifying
skills that are specific for family support in different disciplines and practice
settings constitutes an important stage in defining the framework for competences
in this field. Despite the fact that the importance of skilled and competent
practitioners is recognized, this area has not been sufficiently explored (Canavan et al.
2016; Tunstill et al. 2008).

Cohen et al. (2020) have described the competences of family support
practitioners from the perspective of financiers, providers, practitioners, and
participants across three cases of family and parenting support programs, in
Germany and the Netherlands. Identified competences are referred to as high
motivation, knowledge (didactical, pedagogical, tacit, content, and program
knowledge), beliefs based on openness and respect towards diverse family lives,
adaptability, self-regulation, cooperation, and reflection skills. Skills that are
marked there include adaptability, self-regulation skills, cooperation skills, and
reflection skills. Zegarac et al. (2021) used PRISMA guidelines to conduct a
systematic review including qualitative, quantitative, and mixed-method studies on
skills in the practice of family support. Workforce skills described in this review
were the qualities of the professionals, technical skills, and specific knowledge, but
most of the included studies did not define the specific skills of practitioners.
Antunes et al. (2022) conducted a literature review of books and handbooks, as a
continuum to a previous systematic review to systematize the skills used in the
family support field. This analysis showed that family support professional skills
appear aggregated in some intervention domains, such as mental health,
psychology, and social work, and not as a domain itself, and showed also a
deficiency of standardized guidelines for family support workforce skills.

In commissioning the study, we intend to highlight the importance of cross-
sectoral skills standards that need to be integrated, developed, and promoted in the
activity of the workforce that supports parents and children as crucial in ensuring
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positive outcomes for the human capital. At the same time, the paper comes to
inform a broad range of stakeholders including family and social support
policymakers, managers in the field, and the public about skills promoted in family
support activities, the presence or absence of a mandatory formal professional
framework of skills within the family support system. With the pressing changes at
the demographical, socio-economical, security and technological level, there is an
evident need for research that identifies interventions that can improve the skills
and knowledge of family support workforce, to promote safe, effective, and
responsive targeted family support.

THE CONCEPTUAL FRAMEWORK

The conceptual framework used in the present study is defined based on the
theory specific to the field studied, and operationalized according to the meaning
assigned in the present research. The central concepts around which this paper is
organized are family support workforce, skills, and conjugated family support
workforce skills.

Researchers in the field (Zegarac et al. 2021, 401) state that family support
workforce comprise a broad range of professionals and paraprofessionals from both
government and non-government organizations, who are integrated into the
relevant social systems. They use their resources to provide concrete, emotional
advice, as well as esteem support. Thus, developmental, compensatory, or
protective support to families as a whole and their members is provided, to ensure
subsistence, productive development, and integration of the family into the
community. Drawing on the professional frameworks of social work, psychology,
pedagogy, medicine, and law, various professions, in collaboration with
paraprofessionals, organize, provide and advocate for services, in the context of
human and children’s rights, supporting different aspects of family functioning,
while incorporating family support approach into their practice.

As family support workers can be found in multidisciplinary teams, working
with families affected by various problems (Cohen et al. 2020; Whittaker et al.
2016; Tunstill et al. 2008), in terms of this study we agree that family support
workers work in a range of job roles within the children, youth, family sectors
workforce, and occasionally outside it. In order to embrace the diversity of tasks
and responsibilities for the professionals dealing with family services,
conventionally has been established the professional framework which includes
professions, occupations, and paraprofessionals that should be considered as family
support workers (workforce). Thus, our attention was focused on five main
professional domains from different but interconnected fields in providing family
and child support: psychology, social assistance, pedagogy, health, and law.
Twenty-two occupations and fifteen paraprofessionals were identified connected to
these professions. The professional framework is presented in detail in the
Table no. 1 below.
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Table no.

Professional framework and occupations of family support workforce

Professions

Occupations

Paraprofessionals

Psychologist

Family Therapy

Forensic Psychologist

Child and Family Psychologist

School Psychologist

Social Worker

Social Worker

Social Work Assistant

Family Resource Centre Worker
Family Outreach Officer
Parenting Support Worker

Child Protection Worker

Auxiliary Child and Youth Care Worker

Probation Officer

Mediator

Cultural Mediator

Community Worker

Community Development
Paraprofessional Worker

Youth (Care) Worker

Social Pedagogy/Education

School Mediator
Education Welfare Officer
Paraeducator

Pedagogy Pedagogic Assistant
Parent Educators
Speech Therapy/Logopedic
Special Education
Physiotherapy
Pediatrician/Family Doctor Health Mediator
Midwives
Health Nursing Community Health Worker

Mental Health/Psychiatry Therapeutic Assistant
Occupational Therapist
Judge

Law Prosecutor
Lawyer/Barrister

Source: Compiled by authors.

The working definition of skills in the current paper is an ability and capacity
acquired through deliberate, systematic, and sustained effort to smoothly and
adaptively carry out complex activities or job functions involving ideas (cognitive
skills), things (technical skills), and/or people (interpersonal skills).

Family support workforce skills are considered to be learned ability to work
collaboratively and competently supporting various aspects of family functioning,
and effectively apply knowledge in enhancing the performance of serving families
using holistic, strengths- and relationship-based practice approaches (Zegarac et al.

2021, 402).
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Therefore, in the terms of the present study, Figure 1 shows the adopted
framework of the family support workforce, referring to the professional staff of
organizations at the governmental and non-governmental sectors at the international or
European level; from a relevant social system and with a specific professional
framework and competitive skills to give family support in various situations and
integrative way.

Figure 1

Adopted framework of the family support workforce

governmental/non-
governmental;
international/ social welfare

European level health

mental health social work

. sycholo —————
education psyehology competencies
justice pedagogy f

medicine performance

developmental,
compensatory, or

protective support
services within the

human- and child-
rights framework

law collaborativity
*paraprofessionals practice approach

Source: developed by authors, adapted from Zegarac, et al. 2021, Cohen et al. 2020.
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DATA AND METHODS

The present research is analytical and descriptive, following the general
trends of informative presentation of specific family support worker skills by
various international institutions in the online environment (websites), in an
attempt to detect some methodological provisions, standardization criteria,
documents conducted and emphasized in the development, application and
promotion of skills needed by workers in the field of family and child support.

Since we are in a digital era, web content analysis has already settled as a
type of classic content analysis (Herring 2009; Kim and Kuljis 2010), and
researching documents such as websites became a recognizable area in social
research. In the current analysis, websites of the organizations in the field,
including their virtual documents, are secondary data, and thus subject to both
quantitative and qualitative content analysis.
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Linked to an evidence-based approach in the context of the COST European
Family Support Network, for this study we deliberately focused on international
and European organizations in the field of family support, considering as
representative including agency, association, foundation, working with families
with children and youth in various fields (psychology, social work, health, law,
etc.), according to framework presented in Figure 1. A partially directed sampling
method was applied, based on accessibility and selection unit. To identify
organizations in the field, the snowball technique was used.

The collection data stage was from September 2019 to March 2020 which
included the selection of organizations, the assessment of their eligibility for
further analysis, the exploration of the content of the web pages of relevant selected
unites, and the analysis of the resources placed in the online circuit.

The final sample constituted 88 website profiles. In the preliminary searches,
were excluded organizations related to religious communities, those with poor
information about the role, activity implication, and target group, those referring to
national level. Consequently, the sample analyzed in this paper does not include all
international or European organizations that are oriented to support families, but it
does reflect the diversity of their activity and professional support.

The following research questions were proposed: what is the profile of
organizations in the field of family support? Are professional skills mentioned on
the website of the organization/agency in the field? What professional skills do
international organizations in the field of family support presented on the websites?
Are any standardization frameworks or methodological guides indicated?

Information about family support organizations was compiled using a Data
Collection Sheet (editable Excel) structured on the necessary items for the analysis
of the organizations' profile, the following being considered important:
organization name, organization level (international; European), sector (public,
non-profit), organization role (service provider, educational, legislative actor,
methodological coordination and supervision, public policymaker, research, other),
target beneficiaries (families with children, parents, youth, professionals working
in the field), listed professional skills (if listed: quote from a document or
summarized content about skills definitions, classifications, levels, training
requirements, etc.), contact details (city, country, link), additional information (if
applicable), and different sources references (reports, studies, articles, methodological
guides) placed on the organizations’ website.

Subsequently, based on systematized information, three interconnected maps
of organizations have been developed: a map of family/ children support organizations/
agencies (46 organizations); a map related to family therapy, occupational therapy,
family educators and family support paraprofessionals (12 organizations); a map
related to youth support organizations (30 organizations).

To analyze the content on the website profiles and identify skills-related
references, our search criteria were based on keywords as follows: ‘family support
workforce’, ‘skills standards for family support workforce’, ‘competence’,



9 SKILLS IN FAMILY SUPPORT 23

‘knowledge’, ‘learning objective/ outcomes’, ‘professional principles’, ‘practice’,
‘guidelines for supporting families’.

About 85 different reports, studies, articles, methodological guides, etc. were
selected, and their content was analyzed, including through the lens of keywords
mentioned above. The data obtained from the information collected were subjected
to quantitative analysis, in which the focus was on the descriptive indicators of
family support workforce professional skills.

RESULTS AND FINDINGS

The collected information, data, and materials have been evaluated from the
perspective of:

o activities and provided services related to families with children;

o professionals and paraprofessional helpers dealing with family services;

o professional skills applied and promoted by international/European

institutions in family support work.

The web content analysis highlights a general profile of the international
organizations in the field of family support workforce and some specific features.
So, most of the organizations evaluated come from the non-governmental sector, about
three-quarters. Representative bodies from the public sector constitute almost 1/3.

At the same time, public organizations show a special interest in the youth
sector, where more than half of those evaluated are concentrated. This could be
explained by the increased attention of the Council of Europe, and therefore of the
national policies in European countries on youth in the formation of human capital,
the transitional period from school to work, as well as the specifics of age and the
problems they face, and which are on the agenda of different policies and strategies
of support and sustainable development.

It stood out that five roles are most frequently encountered and assumed by
evaluated organizations in their activity: educational (the most common role, over
34% in the total of those indicated), methodological coordination and supervision
(about 25%), research (15.4%), public policymaker (13%), and service provider
(over 6%). However, more than a half of the organizations evaluated combine
several roles in their activity, while others focus on a single role, most often the
educational role. In the category ‘other roles‘, networking is often found.

The analysis based on the differences that occur depending on the target
beneficiaries and particularities of activity, found that the public policymaker role
is more specific to organizations related to youth support workers, and to those
focused on family/children support. Methodological coordination and supervision
roles are more frequently present on the websites of the organizations related to
family or occupational therapy, family educators, family support paraprofessionals,
and youth support (Table no.2).
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Table no.2

Share of organizations’ roles described on their websites, by field of activity of organization, %

Family with vouth Family therapy,
children support occupational TOTAL (88
support organizations therapy, family organizations)
organizations educators

Educational 37.1 24.2 50.0 34.3
Methodological
Coordination and 14.6 355 33.3 24.6
Supervision
Research 15.7 16.1 12.5 15.4
Public Policy Maker 13.5 17.7 13.1
Service Provider 12.4 6.3
Other 6.7 6.5 4.2 6.3

Source: Calculated by authors based on the results of the web content analysis.

The mapping of international organizations in the field highlights both the
target groups for each of the three categories of organizations covered, and the
common beneficiaries for all categories (Table no.3).

Table no. 3

Target group delimitation on the website of family support organizations

Type of mapped

ioati Main-tar neficiari mmon beneficiari
organizations ain-target beneficiaries Common beneficiaries

Families with multiple challenges

Families with children with disabilities
Families with children with special education
needs Adoptive parents and families

Family/children Family support workers

support international

L - Family judges and magistrates Central and local public
organizations/agencies Family mediators authorities Teachers
Family doctors Social Workers
Pediatricians Psychologists Volunteers
Child and Family Social Workers Stakeholders
Youth/young people Caregivers
Youth Workers or Social Workers Interested professionals
Youth support School Social Workers Community
organizations Various type of youth work practitioners Civil society
Young Leaders Trainers
Stakeholders Researchers

Organizations related | Family and systemic Therapists, Supervisors Interested persons
to family therapy, Couple and Family Therapists
occupational therapy, | Family Educators
family educators and | Public health workers
family support Counsellors
paraprofessionals

Source: Compiled by authors based on the web content analysis of the organization in the field.
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The current study confirms that the range of activity that takes place within
the overall context of family support is extensive and diverse.

An overview of the results, in terms of the set aim to catalogue and describe
available evidence on basic professional skills in the frame of family support,
mentioned on the organizations’ websites, and there posted resources, has
highlighted the following:

— more than one-third of the web resources of organizations in the field do

not provide a clear definition of skills framework listed in a general or a
separate document;

— at one of four organizations’ websites some professional skills were
specified, usually partially presented, and in an indirect way;

— most organizations present limited descriptions of skills or references to a
standard frame on their websites;

— some information is limited to the job description; however, it was rarely
possible to identify some job descriptions that indicate the attributes, the
skills needed to support families with children;

— websites of European-level organizations, describe better the skills and
professional abilities required in family support with references to
approved standards defined by key actors/ relevant institutions.

However, as a result of the web content analysis, a wide range of important
skills in the frame of family support was specified. Below we have compiled a list
of the most frequently mentioned skills selected from the website and references of
the organizations included in the analysis (Table no.4). We ranked the skills based
on accumulating the number of organizations that indicated this ability, after which
the share in the total reported skills was calculated.

Table no.4

The most common professional skills of the family support workforce found
on the organizations’ websites and sources

. Share in the total reported
Skills skills, %

Communication skills (verbal, nonverbal; at the individual and 21.1
community level; interpretation skills; non-judgmental
communication skills; cross-cultural communication)

Counselling skills (knowledge, education, psychosocial, mental 11.8
health and health counselling), counselling assistance; guidance
(in access to services)

Training skills 9.7
Advocacy skills 6.8
Conscious use of self-skills (self-discipline, time management, 6.8
self-confidence, self-determination, self-reflexivity, self-

awareness)

Management skills 6.3
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Table no. 4 (continued)

Learning and lifelong learning skills 5.9
Teamwork skills (multidisciplinary environment; team leaders’ 5.9
skills; cross-system collaboration skills)

Leadership skills 5.1
Learning support 4.2
Conflict resolution skills, negotiation skills 4.2
Supervision and mentoring skills (‘live’ supervised practice) 3.8
Critical thinking skills 3.4
Monitoring skills 1.3
Practical skills 1.3
Theoretical skills 1.3
Coordination skills (projects, activities, services, etc.) 1.3

Source: Calculated by authors based on the web content analysis.

The top five most common professional skills were delimited: communication
skills, counselling skills, training skills, advocacy skills, conscious use of self-skills
and management skills. It stands out that communication skills are fundamental in
the family support work, completed with cognitive, personal, social and technological
performant skills.

The information gained from the content-analysis of the organizations’
websites highlighted some gaps related to recognition and broad representation of
skills used in family support work. It is noticeable that information and data on the
websites are mostly very general, and that professional overview and the working
principles of particular skills are rarely presented. Also, there are limited evaluations of
skills or references to a standard frame, and multidisciplinary approaches to family
support skills is exceptional rather than common practice.

DISCUSSION AND IMPLICATIONS

Family support workforce skills are still a future challenge to conceptualize,
and perhaps even a bigger challenge is then to use the developed knowledge in
everyday practice (Me$l and Kodele 2016; Zegarac et al. 2021). Since family
support workers can be found in multidisciplinary teams, working with families
affected by various problems (Tunstill et al. 2008) we believe some consensus
about general, actually foundational skills, which are needed to ensure competent
help or support to family members, is necessary. Even though (or because of this)
support is provided by a range of different job roles and workforce in the children,
youth, family sectors, some common basic family support knowledge and skills are
crucial to develop and use in everyday practice as multidisciplinary knowledge in
different settings.

The content analysis of professional skills in family support work based on
international organizations’ websites showed that more than 1/3 of the evaluated
web resources of organizations in the field included in the analysis do not present
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an available plain definition of skills as a basis for competence framework listed in
a general or in a separate document. This could mean a lack of understanding about
the subject, connected with lack of scientific, educational and professional interest
in skills definition and development (Carepetis 2018; Munro 2011). It also reflects
a need for further development of a knowledge model in which family support
workforce skills will be identified, described, systematized, classified, and
compared with distinctive supportive skills.

On the website of one of four organizations (1/4), some competences were
specified, usually presented partially and in an indirect way, and these findings
support the reality on the field that family support embraces a wide diversity of
interventions and human resources (Cohen et al. 2020; McGregor and Devaney
2020), which makes it more difficult to identify a unique or single set of core
professional skills and competences.

Most organizations present a limited description of skills on their websites or
references to a standard frame, rarely, some information is formulated as a job
description, a specific job that is expected to be performed in a particular family
support area. The job description usually includes skills descriptions, among other
recruitment requirements and summary of responsibilities (Stybel 2010), to a
limited extent, and these skills are, usually, not precisely defined.

The findings of the analysis reflect the circumstances in the field of family
support workforce skills, presented in systemic review studies (Antunes et al.
2022; Zegarac et al. 2021), hence like peer-reviewed literature, on websites of
different organizations dealing with family support:

— same names are used for different skills and different skills are covered by

similar names;

— the term “skills” is often used interchangeably with concepts, such as

“competences”, “interventions” and techniques”;

— workforce skills described included the qualities of professionals, technical

skills, and specific knowledge;

— there is no definition of specific skills on the majority of the websites.

The way the study was conducted opens many challenging questions. What
image do organizations project about workforce skills to the public and the users,
when they present family support in this way? Can families recognize such skills as
supportive, and focused on their real needs? How are the professionals equipped to
reflect on the skills used in practice? What is the correlation between their
espoused skills and their skills-in-use, if we paraphrase on what Argyris and Schon
(1974) call espoused theories and theories-in-use, the implicit knowledge forming
family support workers’ behavioral world. We believe organizations are conducting
various important support for families, which is not evident enough in the
representations of their work on the website. That certainly depends on their
capacity to communicate about their work, but also on the way they understand or
implying the skills and specifics of family support. It would be recommendable to
support organizations to reflect on the skills they use in practice, and to present
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them to a wider population. We find this important for many reasons, but mostly to
enable other professionals to learn from good practices, to evaluate the skills used,
to make their work transparent to service users.

LIMITATIONS

Some considerations and limitations we faced during the analysis that might

affect the results are as follows:

— continuous changes in the websites’ content could lead to potential
problems with data collection.

— the time frame of data collection was immediately before the COVID-19
pandemic (September 2019—March 2020), thus excluding possible updates,
reorientations, adjustments and needs for skills accentuated during the
pandemic.

— when searching for the description of professional skills in family support
work, listed on the websites of the organization, we defined some criteria
for the search (e.g., skill, competence, knowledge, learning outcome,
professional, learning goal, principle, practice). On the one hand, this
helped us cover a wider range of organizations, but on the other hand, we
probably excluded some criteria, and consequently omitted some organizations.

— limited (robust) assessments of skills and lack of concrete information
about relevant skills or competences of professionals/ staff in the field is
another limitation. The websites of the listed organizations very rarely
include documents or information or clear sources that would indicate
competences, or are quite generic. This can be explained by the fact that
these are mainly internal documents, while organizations consider that it is
neither necessary, nor obligatory to present them.

— directed by the aim of the study, broader evaluations, such as the
communication capacity of these organizations, are not carried out.

— another limitation may be that the search only looked at organizations that
have websites in English, which does not provide access to all
organizations (some organizations do not have an English translation on
their website and were therefore not included in this search). However, this
only partially limits the sample, as a large number of organizations also
have a website in English.

— organizations were from different fields and disciplines (e.g., social work,
psychology, family therapy, medicine), and employed different professionals
(social workers, psychologists, family therapists, pediatricians,
pedagogues, etc.) therefore, skills described were conditioned by those
professional groups, and expected outcomes related to their professions.
Multidisciplinary and cross-sectoral approaches are not yet common
practice.
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One way to circumvent the above limitations would be to conduct an online
study by distributing a link to a short questionnaire on our topic to organizations.
Organizations may be more receptive to a study, and the benefits of an online study
are greater (data are directly visible, can be considered and analyzed more quickly).

CONCLUSIONS

This content analysis shows that further efforts are required in terms of:

— promoting and disseminating a framework for standardizing professional
skills for the workforce in family support, including family-friendly
services and policies;

— developing a support network at the European and international levels,
focused on the standards of professional competences of the workforce
involved in activities and support services for families and children, useful
methodological guides, documents, sources, positive practices and research
in the field;

— It is a challenge for international organizations and agencies focused on
family and children support to develop a comprehensive and collaborative
approach between all actors involved at the public, civil, and community
levels, adapted to the diversity of family problems, as well as to develop
multidisciplinary and cross-sectoral approaches to improve professional
skills standards of support for families, children, and youth.

The presented study is one piece of a comprehensive research work started
within the EurofamNet Action contributing to further development of the pan-
European family support network in which useful sources, programs, policies, and
useful information from the field are concentrated (EurofamNet 2020).
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lansat in cadrul actiunii COST — ,,Reteaua pan-Europeand de
suport pentru familie, (EurofamNet, cod 18123). In cadrul
acestui proiect a fost dezvoltat un exercitiu de cartografiere a organizatiilor
internationale privind calificarea competentelor celor care activeaza in
domeniul suportului familial. Scopul acestui studiu a fost de a examina
profilul organizatiilor si de a analiza continutul paginilor lor de web, pentru a
identifica, descrie si cataloga datele disponibile despre competentele (skill-
urile) profesionale de baza, promovate, dezvoltate si aplicate in cadrul muncii
de suport pentru familie. Esantionul final cuprinde 88 de organizatii
internationale si europene ce lucreaza cu familiile cu copii si tineri din
diverse domenii (psihologie, asistentd sociald, sdandtate, drept etc.),
identificate prin tehnica bulgarelui de zdapadd. Folosind metoda analizei de
continut a paginilor de web au fost elaborate trei hdrti interconectate a
organizatiilor din domeniu, pundnd in evidenta profilul lor general, precum si
o gama largd de skill-uri profesionale importante ale fortei de munca de
suport familial a fost specificata si ierarhizatd. Rezultatele aratd ca
majoritatea organizatiilor din domeniu nu prezintd o definitie clard a unui
cadru de competente nici la modul general nici separat; abordarea
multidisciplinara a competentelor profesionale (skill-uri) de suport familial
nu sunt incd o practica comund; evaluarile skill-urilor sau referinta la un
cadru standard sunt limitate.
Cuvinte-cheie: suport pentru familie; competente (skill-uri); forta de
muncd pentru suportul familiei; standarde; analiza de continut.

Studiul face parte dintr-un proiect de cercetare de anvergurd,
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